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Assessment vs. Testin

Traditionally we:

Lesson/lecture/  in class practice Assignment

test EXAM

USALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006



classroom assessment principles and
models

2) Discuss and identify standards,
guidelines; align assessment with
curricular goals

= 3) Apply knowledge to develop new
- /modify current assessment or
» assessment framework

.~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Today

Assessment Concepts and Theory

 Matching assessment to purpose

Identifying and defining expectations
e Guidelines, criteria, standards
¢ Assessment concepts and types — test methods
Assessing for Proficiency
» Rating Criteria (Checklists, rubrics and scales)

- . Speaking and Writing (CoWA, CoSA, STAMP, portfolio)
o ‘_;Working to develop speaking and writing assessment

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006



A View of Assessment: 30,C

Assessment Principles, Types
Standards, Guidelines, Rating
= Speaking and Writing

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006



Tomorrow

Reading and Listening Assessments

McTighe, 1998)

* Integrated Performance Assessments - performance
assessment units

» Topically organized assessments

Developing a performance assessment unit/topically
organized unit

(Wiggins, G. & McTighe, J. (1998). Understanding by Design. Alexandria: Association for
Supervision and curriculum Development.)

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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. The on the Ground View: =
| Classroom and Programs

e Assessment for our purposes

e Deciding what we want students to know and
be able to do

¢ Developing/identifying assessments aligned to
goals

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006



Type of test/assessments

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006



Grades

Progress

Program evaluation
Instructional

‘Research

|
b

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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The Purpose of the Assessment

General purpose of Specific reason for the
the assessment assessment

general assessment
placement
Administrative exemption
certification
promotion

diagnosis 2
evidence of progress e
feedback to the respondent

evaluation of teaching or curriculum

evaluation
Research <Experimsntatian
knowledge about language learning

& language use

Instructional

- SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Focus:

diagnosis
evidence of progress
feedback to the respondent

evaluation of teaching or curriculum

Instructional

- SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Instruction

)

Outcomes

Assessment

- Based on Aspects of classroom-based evaluation, Genessee & Upshur (1996, p.15)

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Cohen (1994) writes that language asseSé_ ,,
promotes "meaningful involvement of
students with material that is central to the y
teaching objectives of a given course. For this 3
meaningful involvement to take place, the |
goals of the assessment tasks need to reflect
the goals of the course, and these goals need
to be made clear to the students (p. 13)."

. Cohen, A. D. (1994a). Assessing language ability in the classroom. 2nd Edition. Boston: Newbury

House/Heinle & Heinle.

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Ideally, instruction results in observable i
outcomes in learners, and assessment
provides the means to measure how well

should impact instruction.

“Washback” refers to the effect that testing has
on teaching.

http://www.carla.umn.edu:16080/assessment/vac/WhyAssess/p_2.html

' _ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Evaluation/Measurem en" "

a value judgment about the results of B
assessment data. For example, evaluatll v
student learning requires that educators ki
compare student performance to standards to
determine how the student measures up.

Depending on the result, decisions are made
regarding whether and how to improve student
performance.

-l

3

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Purpose of evaluating

Collecting information

‘ Decision making ‘

Figure 1 Aspects of classroom-aasd
. evaluabton. Genease & Upshur (159598, o S 16
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Considerations in plann
instruction and assessr

Purpose of
Evaluating

4

Collecting
Information

4

Interpreting
Information

4

Decision
making

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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| Assessment -
.| an umbrella term

Process of obtaining information
that Is used to make educational
decisions about students, to give
feedback about their
progress/strengths/weaknesses,

~ and to judge instructional

. effectiveness/curricular accuracy.

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Terms

« Assessment Techniques/methods H
tests, exhibits, interviews, surveys,
observations, etc. good assessment requwes
balance of techniques because each i

technique is limited and prone to error.

e An assessment instrument is a specific
device or way to measure student learning,

~ such as an examination, senior project,

. portfolio, etc.

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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 Many ways to talk abo it
- assessment

 Purpose

* Type (techniques)
o Characteristics essential to good test

Test taking strategies

MY SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Key Assessment Conce)

Validity i

i

Construct validity — test measure what itis e
Intended to measure T

Content validity — sample is representative of By
target domain

Face validity — test “looks valid” to test takers

Washback validity — close relationship
between test and teaching

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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« Concurrent validity — test correlates Wi'tf
another measure -

* Predictive validity — test score predict futuréf‘_:_r" .
performance |

Reliability

* Results are replicable (inter-rater reliability;
Internal consistency; parallel-forms reliability)

Efficiency — practicality and cost design and
administration

4

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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« Formative
For improvement

e Discrete Point

features

» Objective
scoring key

e Discrete Point

Single set of linguistic

_Single set of linguistic
.~ language features

Summative i '_»
for accountability

I i

.2 T

Integrative

variety of language
features simultaneously

Subjective
impression and judgment

Integrative

variety of features
simultaneously

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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* Proficiency
general language ability

« Norm-referenced
compares students If criteria or goal met

e Self- assessment
students evaluate progress

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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. Assessment
Formative Assessment

~ Formative and Summativ 3

Assessment for Learning

« All activities undertaken by teachers and by
their students (that) provide information to be
used as feedback to modify the teaching and
learning activities in which they are engaged.

(Black and William, 1998)
o The objective is to promote growth
Y

.~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Summative Assessment

Assessment of Learning

students have learned as of a particular point
In time
e The purpose Is accountability

 Based on work by R. Stiggins, Assessment Training Institute, Inc. Handout from

Leadership, Learning & Assessment, LLC., MNASCD conference, March 2005

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
"
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objectlves and assessment criteria and | ve
opportunities to reflect on their work show
greater improvement than those who do not
(Fontana & Fernandes, 1994, Frederikson &
White, 1997).

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Encourages students to be self- aware (]q:
learning M

Provides opportunity to inventory their
progress

Provides teachers with a snapshot of what
students need (or their perception of needs)

Is efficient

Provides students with practice for peer
assessment

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006

28



Traditional Auth

R

(Objective)
Assessments
Multiple choice Interviews
True false Essay
Fill in the blank Panel discussion
Sloze

Constructed response

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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» Use selected-response or short-answer formats.

» Are convergent--typically they have a single, best
answer.

» May be easily scored using an answer key (or machine
scoring).

Are typically secure (not known in advance).

http://www.pgcps.pg.k12.md.us/~croom/types_of assessment.htm

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Cloze Test

..'.| :]l.
e |s a standard reading comprehension test. ks

» Originally used to assess the relative
readability of written materials for school
children in the United States.

Brown, J.D. (2002). Do cloze tests really work? Or, is it just an illusion? in Second
! Language Studies, 21(1), Fall 2002, pp. 79-125. Retrieved March 3, 2004, from
- http://iwww.hawaii.edu/sls/uhwpes|/21(1)/BrownCloze.pdf#search='"CLOZE
- %Z20tests'

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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» Keeps the first sentence intact and then délété (=
fifth word after the first sentence. (also 4™ or 6%)

e Textis normally 250-300 words.

» Researchers: not a significant difference when partial
answers are counted (e.g. correct part of speech)

» Passing is generally 60% or above.

Catherine E. Jones catjones@holly.colostate.edu

| http Iiwww.cra.org/Activities/craw/dmp/awards/2003/Jones/Final_Report.p
= { df#search="CLOZE%?20tests

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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| loved the smallest lion cub best. She
was the weakest, but she was the bravest o
the three. | called her Elsa. If the cubs had
stayed in the wild, Elsa would be dead. A -
lioness (2) has four cubs. One dies
soon (3) birth, and another one is often
(4) weak to live long. lItis (5) this
reason that you usually see (6) two cubs
with a lioness. Their (7) looks after them
well until they (8) two years old. For
the first (9) she brings their food. She
. _eats (10) _ herself first, then she vomits it
W (11) again.

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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In this way, the cubs (12) manage the f
Lions often live (13) in a group calle
“pride”.

(14) full-grown lions of the pride (15)

all of the hunting. During their (16)

year, the cubs hunt with the (17)

but they are unable to kill (18) their
own. They eat only what (19) big lions
leave. Often very little (20) for them,
so they are usually (21) a very bad

condition at this (22) .

Fotos, Sandra S. (1991). The Cloze test as an Integrative Measure of EFL

Proficiency: A Substitute for Essays on College Entrance Examination? Language Learning, 41:3, p. 336.

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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was the weakest, but she was the brave"‘s__, )
the three. | called her Elsa. If the cubshad
stayed in the wild, Elsa would be dead. A Yi
lioness (2) usually has four cubs. One dies
soon (3) after birth, and another one is often
(4) too weak to live long. Itis (5) for this
reason that you usually see (6) only two cubs
with a lioness. Their (7) mother looks after
them well until they (8) are two years old. For
the first (9) year she brings their food. She

. ___eats (10) it herself first, then she vomits it (11)
. up again.

Y "':_: SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Lions often live (13) together in a grouﬁ_._ d
a “pride”.

(14) The full-grown lions of the pride (15) do all of
the hunting. During their (16) first year, the
cubs hunt with the (17) pride, but they are
unable to kill (18) on their own. They eat only
what (19) the big lions leave. Often very little
(20) left for them, so they are usually (21) in a
very bad condition at this (22) time.

Fotos, Sandra S. (1991). The Cloze test as an Integrative Measure of EFL
Proficiency: A Substitute for Essays on College Entrance Examination? Language Learning, 41:3, p. 336.

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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prepare a response, product, or performance.

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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They:

 Require constructed responses under 1
or exam conditions. e

» Are open. There is not a single, best answer or
a best strategy for answering or solving them

e Often are ill-structured, requiring the
development of a strategy. Involve analysis,
. synthesis, or evaluation.

' _ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Proficiency

[ ]
o

“a goal for language teaching nota
methodology” . o
“allows teachers to take into consideration that
learners may show proficiency at different g
levels in different modalities at any given time.”

Learning is not linear.

teachers select authentic tasks and texts for
practice and evaluation

provides meaningful context

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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lecture, using vs. studying about the Ianguag ,+ _
grammar taught in context, not isolation, focus =
on successful, rather than correct or incorrect
communication

* requires judgment-based scoring based on
criteria and performance standards.

. may or may not be secure.

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Authentic assessments

<
I X

Performance Tasks & Projects

e complex challenges that mirror the issues and pféb’ ‘
faced by students, they are authentic (face validity).

e range in length from short-term tasks to long-term, muilti-
staged projects

 Feature a setting that is real or simulated: one that
Involves the kind of constraints, background noise,
Incentives, and opportunities an adult would find in a
. similar situation.

[
- SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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» Typically require the student to address an identif
audience :

» Are based on a specific purpose that relates to the
audience.

» Allow the student greater opportunity to personalize the
task.

Are not secure. Task, criteria, and standards are known
in advance and quide the student's work.

)

é' - SALRC WoltR IV AIGEPSy BN HE/RSEOBUYPESs FodisSsessment.htm
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Assessments

« Consequences

 Fairness

o Transfer and Generalizability
e Cognitive Complexity

e Content Quality

e Content Coverage
 Meaningfulness

Cost and Efficiency

http//www.ncrel.orgsdrs/areas/issues/methods/assessment/as7tech.htm

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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language use

» Authentic - Students have “real”
communicative purpose

e« Task-based — students perform a well-defined
task to elicit use of target language

Il%"‘“ Learner-centered — tasks are realistic for
~  students’ age, level, interests, etc.

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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/ Three key components in.
.|| performance assessment

1. Tasks that are effective in eliciting the
performance to be assessed. *

2. Rating criteria to evaluate the quality of the
performance. The criteria reflect the relative
Importance of various aspects of the
performance, and are appropriate for the
population being assessed.

1' ‘3. Raters that are trained to apply the criteria
| and can do so consistently.

From CARLA's Virtual Assessment Center

] http://www.carla.umn.edu:16080/assessment/vac/Evaluation/p_2.html
Kt - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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and that the pilot, copilot, and navigator are all®
nonnative speakers of English. As you begin
your descent into a busy metropolitan airport,
you may wonder about the flight crew’s ability
to communicate by radio in English with the
ground control personnel. Which of the
following situations would make you happiest?

.~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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passed a multiple-choice paper-and- 'o'w "
test of listening comprehension over topics of
general interest; )

Knowing the flight crew members had all
passed a face-to-face oral interview In
English on general topics (such as the ILR
OPI); or

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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passed an authentic test of oral English
communication in an air-to-ground radio
setting using topics based on recordings of
actual conversations between air traffic
controllers and airline pilots.

Evaluate the three assessments for construct
and face validity, practicality and reliability.

b ¢ Bailey, K.M. (1998). Learning about Language Assessment. Cambridge: Heinle &
A Heinle. p.209

[
- SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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/ What does research on
say about authentic assessm

Brain research (Jensen, 1998) and constructivist
learning theory hold that knowledge is constructed by
the learner and that learning occurs in context, generall
a social, interactive context.

Jensen, E. (1998). Teaching with the brain in mind. Alexandria, VA: Association for
Supervision and Curriculum Development.

Language learning increases when material is
presented in meaningful content and language connects
to real life purposes rather than to the mental exercise
of memorizing words and rules (Curtain & Haas 1995).

u - Curtain H., & Haas, M. (1995). Integrating foreign language and content instruction in
grades K-12. ERIC Digest. EDO-FL-95-07.0000.

http://www.cal.org/resources/digest/int-for-k8.html

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Education (American Psychological
Association Board of Educational Affairs,
1997) states that successful learners are able
to link new information with existing knowledge
In meaningful ways and that this linkage
Impacts student motivation for learning.

- American Psychological Association's Board of Educational Affairs. (1997). Learner-
- Centered Psychological Principles: A Framework for School Redesign and

a, Reform. Revision prepared by a Work Group of the American Psychological

~ Association's Board of Educational Affairs (BEA). http://www.apa.org/ed/Icp.html

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Learning Theory

Constructivism
 Knowledge iIs constructed :
e Learning only occurs within some context.

e Learning independent of environment Is
unrealistic and incomplete.

e Learner centered

« Emphasis on knowledge and conceptions
students bring to the classroom

Source: Assessment by Richard Hall

ol
' o http://medialab.umr.edu/rhall/educational psychology/2001/vl4c/assess new.ht
\ ml Permission granted.

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Guidelines, standardé’?.,. .
objectives

» ACTFL proficiency Guidelines - four skills
B
* Language Specific Guidelines (Provisional) =

* ILR (Interagency Language Roundtable)

e CEF (Common European Framework of
Reference for Languages)

i National Standards for Language Learning for
the 215t Century (K-12/16)

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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MUNICATION

o

ONNECTIO

i 1858 National Standards in Foreign Language Education Praject

ém_ C Workshop, University of California at Berkeley, Oct. 27-28, 2006



Modes of Communication

e 1.1 Interpersonal mode (spontaneous,
negotiated, two-way)

Speaking, writing (e-mail, text messaglng) |

e 1.2 Interpretive (one-way, understand and
Interpret)

» 1.3 Presentational (one-way, audience, formal)
Speaking, writing

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Interpretive
Communication

Performance
Assessment

B performance A8
(2] rmance
ﬁaﬂ Standards C‘ﬂn’?sbq

Reproduced with permission. & 2002 Wisconsin Department of Public Instruction.
.
ul
SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Visual Representation of Anticipated Performance Outcomes As Described in the

ACTFL Performance Guidelines for K-12 Learners’
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' Descriptors are based on information gathered from foreign language professionals representing a variety of program models and arci
sequences, Descriptors are appropriate for languages more commonly taught in the United States. Descriprors assume a sustained sequence of
Standards-based, performance-outcome, language instruction.

OACTFL 1999
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o |IM/writing, IH reading and listening for F,G,S,| '_

e |/M reading and listening and IL for writing and
speaking for Japanese, Finnish, Hindi, Korean

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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In order to demonstrate knowledge of first- year ,ci”_
students must: i

* initiate and understand simple dialogues;

 handle basic social topics and functions associated with
each;

o express preferences, likes, and dislikes on simple
topics;
o offer descriptions;

 be aware of culturally appropriate verbal and non-verbal
gestures and expressions;

"+ have encountered and used all constructions of Swahili
grammar needed to accomplish these topics and
- functions.

http://language.stanford.edu/requirement/swabhili.html

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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/ First Year Hebrew Langua e
| Objectives

In order to demonstrate knowledge of first- yea'r
(Modern Israeli) at Stanford, students must: P

have acquired an understanding of the basic structure ' f
of Hebrew; i

must have a working knowledge of approximately 1000
to 1200 words;

be able to express themselves both in writing and
speaking, informally, on topics in the domains of study
and work, family and friends, and daily routines;

be able to read unvocalized texts of a higher and more
formal level related to Israel, Jerusalem, Judaism, and

- . on certain academic topics.

http://language.stanford.edu/requirement/hebrew.html

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Objectives

First Year Arabic Langua;:

Stanford, students must:

demonstrate command of the Arabic script in writing and
reading;

have worked in writing and speaking with all basic
grammatical constructions;

have at least a rating of Novice-High in listening,
speaking, reading, and writing on the ACTFL-FSI scale
. or its equivalent.

http://language.stanford.edu/requirement/arabic.html

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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official transcripts of students whose levels of T
achievement are equivalent to those that an excellent
student is expected to demonstrate late in the third
guarter of the third year of study in that language.

In order to receive the notation, the student must be
given a rating of Advanced on the Foreign Service
Institute/American Council on the Teaching of Foreign
Languages (FSI/ACTFL) oral proficiency scale, except
In the Asian Languages and Russian which require an

. Intermediate High rating.

http://language.stanford.edu/requirement/html

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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 connects workplace learning with colleges andl-
universities by

e adults gain access to academic credit for
formal courses and examinations taken
outside traditional degrees

. http://www.actfl.org/i4a/pages/index.cfm?pageid=3642#special
*Oral Proficiency Interview

.~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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| 'I 3
 Albanian, Arabic, Cambodian, Cantoné-j,
Croatian, Czech, Dutch, Egyptian, English,
Farsi, Flemish, French, German, Greek,
Haitian Creole, Hebrew, Hindi, Hmong, -.
Indonesian, Italian, Japanese, Khmer, Korean,
Lao, Malay, Mandarin Chinese, Norwegian,
Polish, Portuguese, Punjabi, Russian, Serbian,
Slovak, Spanish, Swahili, Tagalog, Thal,

Ukrainian, Urdu, and Viethamese.

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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(OPI)

face or telephonic interview between a certified ACTF' b
tester and an examinee. The interview is interactive and
continuously adapts to the interests and abilities of the
speaker. The speaker’s performance is compared to the
criteria outlined in the ACTFL Proficiency Guidelines -
Speaking (Revised 1999). The interview is double rated

and an Official ACTFL Oral proficiency Certificate

stating the candidate’s proficiency level is issued to the
candidate.”

ACTFL. Retrieved October 9, 2006 from
http://www.actfl.org/i4a/pages/index.cfm?pageid=3642#profassess

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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X

Summary of ACE Credit Recommendations for Official ACTFL OPI Ratings

Category | Category Il Category lll Category IV

(Cambodian, Czech,
Hmong, Hebrew;

Hungarian, Lao,
Polish, Russian,

Serbo-Croatian™®*, Slovak,
Tagalog, Turkish,

Arabic, Cantonese,
Japanese, Korean
and Mandarin.

Dutch, English *,
French, Haitian Creole, German, Modern
Italian, Norwegian, Greek, Hindi,
Portuguese, Spanish, Indonesian, Thai, Ukrainian
Swahili and Swedish. Punjabi and Urdu. and Vietnamese.
Official OPI Rating
Novice High/ P
Intermediate Low 21D 2 LD 3LD 3LD i
Intermediate Mid 4 LD 5LD 6 LD 6 LD
Intermediate High/ 8 LD 8LD+2UD 6 LD+ 3UD 6LD+3UD
Advanced Low
Advanced Mid 10 LD SLD+4UD 6 LD+ 6 UD 6LD+6UD
Advanced High/ 10 LD+ 2 UD SLD+4UD 6 LD +6UD 6LD+6UD
Superior

Legend
*English is treated as a foreign language.
** Serbian and Croatian have been combined to Serbo-Croatian.

UD = Upper division baccalaureate degree category.

Credit recommendations are based on a semester hour.
LD = Lower division baccalaureate/associate degree category.
The 10 ACTFL OPI language proficiency ratings are: Superior, Advanced High, Advanced Mid, Advanced Low, Intermediate

High, Intermediate Mid, Intermediate Low, Novice High, Novice Mid, Novice Low.

~



Year 1

Year 2

Year 3 Intermediate-Low/Mid?

Year 4 Intermediate-Mid?

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Roadmap

\|How will we know we are
at our destination -
what landmarks will we
look for ?

| _What will we need
= to get there?

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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* SoPI-Simulated Oral Proficiency Interview
tape-mediated (Center for Applied Linguistics)

e CLEAR Test Development Workbook and
Video (Center for Language Education and
Research)

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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« CoSA and CoWA (Contextualized
Speaking/Writing Assessments)

e Backwards Design-approach to test/task
design

Integrated Performance Assessments

USALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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/ CLEAR Test Developmen' b
- | Workbook and Video

Unit 1: Rules for Item Writing

Unit 2: Test Purposes

Unit 3: Test Item Grid

Unit 4. Detailed Text-Based Item Design Tables

Unit 5: Detailed Oral/Aural Item Design Tables

Unit 6: Test Specifications

Unit 7: The Test Development Process and Test
Administration

Center for Language Education and Research. (1998). Test Development Workbook
and Video. East Lansing, MI: Michigan State University Board of Trustees.

i 4 http://clear.msu.edu/teaching/testvid/index.html

i

.~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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guestions to consider.*

- 1. What are the instructional goals and objective
aligning course objective with assessment

« 2. What type of syllabus design is being used?
notional-functional
Situational
skill-based
task-based
topical
combination

*Center for Language Education and Research. (1998). Test Development Workbook and
Video. East Lansing, MI: Michigan State University Board of Trustees.

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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3. What is the purpose of the test?
proficiency
placement
diagnostic
achievement

4. How will this test fit into the curriculum, class or
program?

5. How much time is required and available to create,
administer, score, and make decisions based on this
by test? (Practicality)

Y
& *Center for Language Education and Research. (1998). Test Development Workbook and
. Video. East Lansing, MI: Michigan State University Board of Trustees. p. 1.

w

- SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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» “Backward design may be thought of as purpos‘l
analysis: Given a task to be accomplished, how”d.
get there? Or, one might call it planned coaching: What = *
kinds of lessons and practices are needed to master key
performances?...Rather than creating assessments |
near the conclusion of a unit of study (or relying on the
tests provided by textbook publishers, which may not
completely or appropriately assess our standards),
backward design calls for us to operationalize our goals
or standards in terms of assessment evidence as we
begin to plan a unit or course.”

Wigqgins & McTighe (1998).

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Rating Methods
Checklists

Rubrics

_Scales

’ I' '_L. w:_.-
4
W

¢

USALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Rating methods

Objective and subjective evaluatis

If we view objectivity and subjectivity of evaluation
along a continuum, we can represent various
assessment and scoring methods along its length.

Evaluation

Objective Subjective

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Pros cons

e Subjectively — authentic assessments

Pros cons

USALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Intra-rater (a rater gives the same score to a
performance rated on separate occasions)

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
"
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Use checklists to:

 Record observed performance.

e Keep track of progress over time, e.g.,
Inventory of skills at beginning and end of
courses.

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Understands simple directions.
Understands simple sentences.
Understands simple yes/no questions.
Understands vocabulary appropriate to age.

Understands meaning of different intonation
patterns.

Understands more complex directions.
Understands rapid speech.

Understands language in classroom situation.
Understands language of peers.

gaaag aaaaaQ

d http://www.carla.umn.edu/assessment/vac

-y . Adapted from Genesee, F. & Upshur, J.A. (1996). Classroom-based evaluation in
second-language education. Cambridge: Cambridge University Press, p. 88.

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Checklists R

Less informative than scaled
Efficient i
Record observed performance

Use simplifies rubric construction by
SpeC|fy|ng non'neg0t|ab|es (Donna Clementi, 2002)

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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F

tage

Advantages and Disadvan

Advantages

e Easy to construct and use.
« Align closely with tasks.
» Effective for self and peer assessment.

« Make learners aware of task requirements,
allowing them to self-monitor progress.

o Useful for sharing information with students
and other stakeholders.

(Brindley, 1989: Genesee & Upshur, 1996:; Tedick, 2002; Underhill, 1987)

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Disadvantages
+ Provide limited information about how to
Improve performance.

Do not indicate relative quality of performance..

- SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
85



Rubrics

. rating scales used with performance i
assessments a
. increasingly used to evaluate performance
assessments. i

e provide an indication of quality of
performance/student work

Provide detailed feedback to learners

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
"
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» Scales and rubrics differ in their specificity
scales generally can be applied to more than™
one task; rubrics are more closely aligned with®
particular tasks.

» Holistic rubrics and scales are used to assign
one integrated evaluation to a performance,
e.g., ACTFL Proficiency Guidelines.

* Analytic rubrics and scales are used to
- evaluate the various dimensions of a
. performance.

.~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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e Set anchor points along a quality .
rather than right or wrong '

* Increase construct validity

e Align assessment to curriculum and instruction
 Focus on the most salient goals

. * EXxpectations are clearer to students (and to
. yourself)

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Provide specific feedback to students

 Well-designed rubrics increase assessment
reliability by setting criteria that can be
consistently applied by raters

 The Virtual Assessment Center at CARLA
- provides an extensive tutorial on rubrics

http://www.carla.umn.edu/assessment/vac/Evaluation/p_4.html

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
"
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Rubrics should be:

e Clear - define excellent, good or work n
improvement a8

 Democratic — consistent, consistently
reinforced, understood by students that
grading is not subjective

* Involving — students should be involved in
creating rubrics

 Engaging — allow students to evaluate own
work

b From Blaz, C. (2001). A collection of performance assessment tasks and rubrics.

Eye on Education: Larchmont, NY.

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Types of Rubrics

Rubrics

Generic  Combination Task-specific ,,., "

N BN S RC Workshop, University of California at Berkeley, Oct. 27-28, 2006
e U 91
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Comprehensibility

Comprehension Language

Control Vocabulary Cultural

Awareness Communication Strategies

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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TO:

Analytic Writing Scale for the Spanish FLIP
Program, University of Minnesota*

i

Content (30 pts.)

Organization (20 pts.)

Language use/Grammar/ Morphology (25 pts.)
Vocabulary/Word usage (20 pts.)

‘ Mechanics (5 pts.)

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Presentation

Multitrait Rubric for Recipe |

*Organization and Clarity

e Fluency and Pronunciation

» Use of the Imperative (or other form)

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Primary trait rubrics

e Performance is scored on the main
criterion for success on the task.

e Task*: Write a persuasive letter to the
editor of the school newspaper.

’ I' '_L. w:_.-
4
W

¢

USALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Fails to persuade the audience

Attempts to persuade but does not provide"".“'f ™
sufficient support.

Presents a somewhat persuasive argument but
without consistent development and support

Develops a persuasive argument that is well
developed and supported.

* Tasks/rubrics can be found in Minnesota Articulation Project. (2002).
Proficiency-oriented language instruction and assessment: A curriculum
handbook for teachers (Rev Ed.). CARLA Working Paper Series. D. J.
Tedick (Ed.). Minneapolis, MN: University of Minnesota, The Center for
Advanced Research on Language Acquisition.

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006

96




Creating a Rubric

» Rank order the potential dimensions " )
from most to least important; eliminate
the "non-negotiables".

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
"
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| Step 2: Select a reasonable numbe
| dimensions &

. '-I' 3'7?, 4'87 ':'r'
. « "How many is enough? ... There's no one correct
answer, but it might help if you consider your =
purpose for this measurement. If it's diagnostic

and formative, err on the side of more dimensions "'- |
rather than fewer.

e |f you just want to be able to give a summative
evaluation of your students' performance for this
particular lesson, fewer dimensions are OK."
(Triton/Patterns Summer Symposium. (1999).

- Creating A Rubric for a Given Task. San Diego

EREC ity Schools.

Available online at http://projects.edtech.sandi.net/staffdev/tpss99/rubrics/rubrics.html

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Dimensions

Accomplished

Dimensions Exceeds
expectations

3
Excellent

Developing

Meets
expectations

2
Average

- SALRC Workshop, University of Californig

at Berkeley, Oct. 27-28, 20
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Dimensions

Accomplished

Exceeds
expectations

3
Excellent

Developing T

Meets
expectations

2
Average

( Benchmark Descriptions

.

™

- SALRC

Vorkshop, University of Californig

e i
L e

at Berkeley, Oct. 27-28, 20
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Avoid:

o "Squishy" descriptors. For example, these ¢
were used to evaluate essays:

3 2 1

shows lacks no
depth depth | depth

5 4 3 2 1
well- moderately not so lack of | total lack
balanced | well-balanced well- balance | of balance

balanced

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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3 2
Creative Adequate
introduction introduction

. SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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 Evaluating an ESL speaking
| assessment

According to the number on your sheet, in groups f
five: '

» please read the purpose for which you will use this
speaking assessment

 Read the ESL speaking assessment on the handout

 make a rubric with criteria that meet the assigned
purpose

(to consider level, consult your handouts if needed)

~»__Listen to the student, and rate the sample using the
 _ rubric your group produced.

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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English Speaking CoSA

Meeting your new tandem partner w
ji-

It's the second week of school, and the ESL program has N
arranged a reception for international students to meet
their tandem partners. You are paired up with Paula,
who is from southern lowa, and studies linguistics.

Task 1

Paula wonders about you: where you're from, how old you
are, what you're studying, and so on. Wait until you hear
. Paula’'s question, then tell her about yourself.

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Paula asks you about your classes: she's curious -:'f:;

taking and your opinion of each class. You also tell her _
a few things that you do in your classes. Wait until you
hear Paula's question, then describe your classes to
hler, and include the activities students do in each
class.

Task 3

You and Paula begin talking about dating in the United
States. She wants to know how you meet people in
- your home country, and what dating customs are like
- there: are parents involved, do people go out in groups,
.~ and so on. Wait until you hear Paula's question, then
«tell her about dating in your country.

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
105



Task 4

families. She tells you all about her family in lowa, and
then wants to know about yours: your sisters, brothers,
parents, etc.. their ages, where they work, what they do
In their spare time, and so on. Wait until you hear
Paula's question, then describe your family to her.

Task 5

You would like to learn more about Paula and her life in
lowa: her friends, her interests, the town she lives in,
~_ete. Wait until you hear Paula speak, then ask her at

. least five questions to find out more about her life in
- lowa.

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Task 6

You start thinking ahead to the weekend, and Paula.
wonders what there is to do here at the University of
Minnesota and in the Twin Cities. She wants to getto
know the area and make some new friends. Wait until.
you hear Paula's question, then make at least 4
suggestions as to what she might do this weekend.

Task 7

You and Paula decide that you will meet later for lunch to

make plans. Wait until you hear Paula's question, then

‘ tell her where you go to eat lunch, what you like to
. eat, and that you will see her later.

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Speaking Assessment Scorlng 'u_
Intermediate-Low

Task Fulfillment

The speaker demonstrates the ability to:

Provide responses of sufficient length and substance
evaluator to apply the scoring criteria. -

functions
Ask and answer questions.

Speak about the assigned topics and perform the assigned |

Vocabulary

The speaker:

Demonstrates an adequately broad vocabulary to address
the topics.

| Does not have to resort to excessive repetition of words or
| phrases.
)

Communicates effectively in the target language despite
errors in word choice and occasional lapses into English.
.6., EFFORS BnidhapsesstoftatosiabStanrbaly. etrscare the

age.)
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Discourse

The speaker demonstrates the ability to:
Create with language.

Use basic sentence-level discourse.

Go beyond memorized chunks and patterns.
Use more than one sentence pattern.

Communicate effectively in the target language despite
occasional direct translations from English, which are
characteristic of this level.

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Present Time

The speaker:

Can express present time (i.e., there are few errors \'/v._ 1
conjugating common verbs in the present tense). i

May express the immediate future (to go + infinitive), and/or b
use adverbs of time to express future actions. "

Errors in grammar, pronunciation, and vocabulary do not
substantially obscure the speaker's intended meaning for a
sympathetic listener.

Accuracy

Errors in grammar, pronunciation, and vocabulary do not
'substantially obscure the speaker's intended meaning for a
sympathetic listener.

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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y i |
Purpose: What do | want to know from my
assessment? i

Method: How will | assess, and is my
assessment method appropriate?

Audience: Who am | assessing

Validation: How will | know if | assessed what |
Intended to assess?

Interpretation: How will | evaluate performance
and what will results/ scores mean?

Use: How will | use the results/scores?

Reliability: How will I know that my
. measurement instrument is accurate?

_Practicality: Is my measurement instrument
practical, given my resources?

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Assessing Writing and Speal .

Writing: The good news

Purpose of writing assessment: demonstrl
proficiency in the target language

Easiest to do

form most frequently used by textbook
companies

good test topics/ideas available from other
subject areas

ol
8 - From Blaz, D.(2001). A collection of performance assessment tasks and rubrics.
Larchmont: Eye on Education. p. 59-62

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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.......... and the bad news

¥ ;"

We have difficulty deciding on how to gt!,l w
them '
Rough drafts to assess or not assess
use a rubric like that for the final product

Incorporate the draft as a category on the
rubric

targeted peer edit-prevents “help” from outside

need to include students’
. Improvement/progress on the rubric to
- _reinforce improvement

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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i
Concerns in Assessing Oral
Language “

What to assess: content or form

How to assess: objective or subjective

When to assess

Logistics: practical concerns — numbers of
. Students, administration and rater time
- required

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Considerations

 Purpose

e Type

e Level

« Validity (content and face)
e Reliablility

Practicality

- SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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» Anecdote, dramatization, monologue, balla
explanation, narration, book report, fairy tale,”
newscast, campaign speech, free verse, oath, 4
character portrayal, interview, recipe, choral
reading/speech, jingle/ad, riddle, debate,
demonstration, joke, role-play, dialogue,
lecture, seminar, discussion, lesson, skit,
documentary, mock interview, weather report.

~ *Blaz, D. (2001). A collection of performance tasks and rubrics: Foreign languages.
-y ~ Larchmont, NY: Eye on Education, p.35.

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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languages. Larchmont, NY: Eye on Education, p.59.

Guidebook, pamphlet, autoblography, ”-;:_
handout, parody, biography, headline, pen pé
letter, book report, interview script, petition,
booklet/brochure, job description, play, poem,
business letter, joke, poster, cartoon, journal,
prediction, celebrity profile, law, puppet show,
checklist, lesson plan, quiz, comic book, list,
recipe, commercial script, log, report,
comparison, lyrics.

*Blaz, D. (2001). A collection of performance tasks and rubrics: Foreign

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Cont'd.

 Review, magazine/news article, rlddle i
creative writing, critique, metaphor, script,
description, movie review, short story,
dialogue, newsletter, slogan, diary/journal,
new story ending, story problem, editorial,
essay, notes, survey, fact, file, oath, telegram,
fairy tale/myth, observation sheet, travel log,
glossary, outline, yearbook entry,
advertisement

e *Blaz, D. (2001). A collection of performance tasks and rubrics: Foreign
languages. Larchmont, NY: Eye on Education, p.59.

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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STAMP

e The STAMP test is realia-based and Com
Adaptive. It measures interpretational and
presentational modes including reading,
writing and speaking proficiencies.

Benchmarks are based on the ACTFL
Proficiency Guidelines and measure from
Novice-Low through Intermediate-Mid.

STAMP is age-appropriate for grades 7
through 16.

LLS. Retrieved October 1, 2006 from
http://www.stamptest.net/stamp0405/stamptest/

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Address a hitbp:f e, skamptest, netfstamp0405)stamptest)

v|Go

BZAZE Espafiol Frangais

(Japanese) (Spanish) (French)

Deutsch ffij A 3 BRI

Simplified Traditional
(Garman) ( Chinese ) ( Chinese )

Login To The Website Below:

Test Code: |stamp—samp|e |

Password: |uu |

Your Full Name: |Ursu|a Lentz |
(2.3, John Srnith)

Attention students!
Please make sure you typed your name correctly, i
If you need to resume the test for any reason, you
will need to re-type it exactly as it appears here.

@ A Service of Language Learning Solutions www.onlinells.com & 2006, Language Leamivg Sobatis

-

O Hndi-sTaM.. | ©vshoo!-M.. 2 2mtene.. - | BV EEE v, 6 @ siosem

fi 3 windo... & 3Mazila.. - | &2 i




ddress |@ htkp: f v, stamptest, netfstamp0405) skamptestireading-example, asp

g\ Sig\o oE \empo

Socording to the text above, which of the following statements about the Spatish Golden Age 1s HOT true?

Spain prospered economically.

o~
© Spanish art and literature were considered unimportant.
© Spaniards explored many other continents.

~

Spain was an important world power.

|

[ Continue ]

Stop Test

ﬁenlice of Languazre Learning Solutions www.onlinells com
i |



STAMP

Is-based Measurement of Proficiency

Tour Swiss host brother, Pierre, is shopping onling for some new dress clothes. He would like your opinion before he finalizes his purchase:

e0cC

Cliquez sur Iimage pour I"agrandir

@ alamode.com

Fermez cette fenétre

he item of clothing advertised on this Web page is:

© asuit
T atie
" " ajacket
© adress shirt
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Address @ htep: [ S, skamplest. netfstarnp0405) skamptestfe-sample. asp

STAMP

Standards-based Measurement of Proficiency

YWwWhat is this flier advertising @

= concert tickets
 theater tickets
= plane tickets
 train tickets

Stop Test

kshop, University of California at Berkeley, Oct. 27-28, 2006
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* A purposeful collection of student work that ":,"
student’s efforts, progress and achievements in one
more areas. The collection must include student
participation in selecting contents, the criteria for
selection, the criteria for judging merit and evidence of
student self-reflection." |
(Paulson, Paulson, Meyer 1991) Judy Kemp at:

http://www.anglit.net/main/portfolio/default.htmi

» systematic longitudinal collection of student work
created in response to specific, known instructional
objectives and evaluated in relation to the same

predetermined scoring criteria

ll;., -Portfolio Assessment in the Second Language Classroom (1998). National Capitol
: Language Resource Center)

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Advantages of Assessmer t
Portfolios &

Authentic picture of learning

Improved teaching and student learning

Electronic portfolios are easily managed

Electronic Portfolios: Students, Teachers, and

. Life Long Learners
- _http://www.eduscapes.com/tap/topic82.htm

[
- SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006

127



Challenges of Assessment
Portfolios |

Lower comparability and reliability
e do not easily translate into grades

Cost
e ongoing expense if used for large scale testing

* aligning the assessment tasks with curriculum
and developing the scoring criteria and scoring
tools.

T

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Scoring fgg
e developing and using scoring criteria ., '
labor intensive staff discussion and training. =
e scoring student work using predetermined
criteria Is more time consuming than scoring a

single-occasion, norm-referenced test;
requires intensive staff development

e Fortunately, these same activities also lead to
Improved teaching and learning.

I*‘i “Portfolio Assessment in the Second Language Classroom (1998). National Capitol
i Language Resource Center)

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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e« Set Assessment Purpose
 l|dentify Instructional Objectives
e Match Tasks to Objectives

o Set Criteria

e Determine Organization

e Monitor Progress

Evaluate the Portfolio Process

Portfolio Assessment in the Second Language Classroom (1998). National
Capitol Language Resource Center ) p. 14.

.~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
130



Nddress E:l htkp: e, nclrc, orgfportFoliog 3-0. heml

ﬁiﬁ Portfolio Assessment in the
v Foreign Language Classroom

Modules Contact Us NCLRC

Forms Resources

P4 Home = Modules hdain Page = Part 3: How to Use this Manual =How to Use
This Manual

How to Use this Manual

Go back - o
‘o Part 2 Think big, plan small !!!
Fo on to 21 - Starting out
part 4 A2 - Cooperation

A5 - Adapting materials
24 - Language of instruction
25 - TTzing the Teacher Self-Efficacy Questionnaire

Forms in this section:
Teacher Self-Efficacy COuestionnaite

melecting a portfolio class and support system




http://www.anglit.net/main/portfolio/de

.html

- SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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http://www.anglit.net/main/portfolio/default.html
http://www.anglit.net/main/portfolio/default.html

| CoSA and CoWA (Context
| Speaking/Writing Assessmen

-.:---".ll | N
-:!I;“ | [ ] [ ] ' I|.

Proficiency-based assessments =

- End of course of study; e.g., end of a level of ' "
language, end of semester

 Development template/grid/framework adapts
to level and appropriate topics and stimuli

* Miniguide for Developing Speaking and
Writing Tasks for Second Language
- Assessment available at:

http://www.carla.umn.edu:16080//assessment/MLPA/pdfs/miniguide.pdf

Y "':_: SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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I. CoSA Themes Segmnentsc I1. Topic= ITI. Situation:
Frovide students with rich o Hobhies] Wha 15 the speaker? (speaker represents self)]
description of the general Personal possessions{ To whotn does sthe speak? (age, number, status of audience)f
setting in which they are Leisure time] Where does conversation ocoue™|
asked to imagine themselves Clothing] ‘When does conversation ocour?y
speaking in L2 Celebrations{ Why does conversation ocoue?|
1 Roomshousing] o
T Farnily and friends{

1 Diaily activities]
* What 15 the general seasonsy
setting? What motivates Other areas pertaining to self
the spealeer to speak LI0a & irnmediate evirommenit
o Warm-upy | = o
=}
* [sthe speaker ina Segment 19 | = o
plausible situation where |
hefshe can respond with
personal experiences?o
wes| Segment 29 |« &
noff G
=3
* With how many characters | Segment 39 | @ o
does the speaker mteract? |w
Who are the characters
(age, status, occupation)?o
el Segment 49 | = o
=}
o Segment 59 | = o
]
o Wind-dowmnsa| &

134




Segmentso IV. Functionsc V. Tasko VI. Promptz
= |1 f f
Asking questions] Specify the speaker's task & Write the prompt in the target language =
Making suggestions]

Describing in areas that pertain
to self and irmmediate
envirormenty

Marrating based on a sequence
of picturesy

Fapress likes and dislikesy

l

o

Warm-up*

i

o

Segment 149

[«]

Segment 29

[«]

Segment 39

[«]

Segment 44

o

Segment 59

o

Wind-downi

Assessrrent Teamn, CARLA

© University of Mirmesota

135



Assessing Listening

e |east understood

 One of most important areas of language
assessment

— Washback into classroom practice
— Student focus on listening skills/strategies

e Central to teaching and assessing language
. proficiency

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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e Closely linked to speaking

 Students/teachers are required to engagé in 7
speaking activity o 14

o Should be tested when speaking cannot be

L 4-!" Source: J. Charles Alderson, Lyle F. Bachman in Buck, G. (2001). Assessing

Listening. Cambridge: Cambridge University Press.
W

G
USALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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The Listening Construct

« Complex skill i.e. involves multiple
knowledge |

e Syntax, semantics, discourse
e Culture (formal and informal situations)

=+ Non-linguistic knowledge about the way the
. world works

MY SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006

138



Metaphor for listening:
Running on a riverbank and speaking to i
someone in a boat. You have to keep runn

so the person wont’ get out of range.

You can'’t stop the boat for words you don't
understand and don’t have time to translate
everything into English

because you will slow down and can’t keep up

with the boat.

e Source: Blaz, D. (2001). A collection of performance tasks and rubrics.
Larchmont, New York: Eye on Education. p. 91.

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Determine purpose
e Academic or real-life
e Select a stimulus

authentic text, video, audio, monologue,
realistic text, dialogue

« Determine appropriate response format
academic responses
realistic responses

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Academic responses

e Discrete-point exercise
« Complete-open ended statements
e Dictation

 Cloze

« Content question/answer

Think aloud/retrospection

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Realistic-responses

 Oral response
 Main idea

o Paraphrase

e« Summarize/condense
e Transfer to another skill (message, notes)
e Converse

" From: Long, D.R. and Macian, J.L. (1994) Listening Skills and Assessment. In C.
' Hancock (Ed.), Teaching, Testing, and Assessment: Making the Connection.
Lincolnwood, IL: National Textbook. (p.130).

{
)

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
"
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Test Characteristics: French ColLA, Intermediate-Low Level

Context/Theme Text Type(s) Topic(s)

Returning from a trip

Café; restaurant

Making plans for the day

Doing errands

Friends and family

Shopping

Informal conversation among
peers, PA announcement

Informal and formal conversafions

Informal conversations

Informal and formal
conversations, radio broadcast

Informal conversation

Informal conversations, news
report, announcement,
commercial

Travel, transportation, airpart
information, vacation plans,
invitations, instructions

Travel, leisure, work, friends,
maney, ordering food and
beverages, likes and dislikes

Leisure, transportation, food, film,
invitations, preferences

Directions, news event, music,
housing, post office transactions,
maoney, appointments, instructions

Greatings, introductions, studies,
leisure, family, health, sports

Money, clothing, colors, product
description, leisure, preferences,
cument events

@ 2001 Ragents of the University of Mnnesota

orkshop, University of California at Berkeley, Oct. 27-28, 2006
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Listen to the Baking bread from

http://dev- "
carla.umn. edu/assessment/VIB/enqllshhtem'.1| T
Istening/bakingbreadmain.htm '

What other ways could you assess the segment?

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Assessing Reading

Reading Comprehension i
Three-level process description developed by
Herber. (Thrasher, 2000) )

e Literal - Reader examines words, what they
say and information presented.

e Interpretive - Reader looks for relationships in
statements and meaning conveyed. Reader’s
experience with the topic influenced by
previous knowledge.

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Applied - Reader takes literal (what
and interpretive (what author meant) applies t
previous knowledge on subject to deepen

understanding. (Herber, 40)

USALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Reading Assessment

Intermediate Level Specifications

Planning Guide

Content/Topic

understand some supporting detail

Function/Task
understand main ideas
understand main gist

narratives on familiar topics

TW/radio program schedules

forms (travel, bank, postal)

menus

messages and memos

simple letters and postcards

ads and labels

simple instructions

newspaper headlines

tables of contents

maps

perscnal biographical information

restaurantfoods

asking/giving directions

activities/hobbies

transportation

shopping/making purchases

lodging

147
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Traditional assessments
e Matching,

e Cloze

* Fill in the blank
 Short answers

Difficult to assess with performance assessment
 Mental activity

e Assessed with spoken or a written product

- » Method depends on the skill we wish to assess

Blaz, D. (2001). A Collection of Performance Assessment Tasks and Rubrics.
Larchmont, NY: Eye on Education.

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Reading Activities

Organize Demonstrate Process

Job application Ad Discussion
Mind Map Critique Journal

Out line Mock Interview Retelling Updated
Version
Timeline Script Video
. Travel log Seminar
- Venn Diagram

4

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
"
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organlzed assessments

The term "performance assessment units" used here is meant to describe the >
development of a linked series of performance assessments based on the three
modes of communication, as pioneered by ACTFL. "Performance Assessment
Units" used in a pilot project developed by ACTFL through a three-year grant-
funded project later evolved into the concept of "Integrated Performance
Assessment” (IPA).

More information about IPA can be found in the manual ACTFL Integrated
Performance Assessment by E. W. Glisan, B. Adair-Hauck, K. Koda, S. P.
Sandrock, and E. Swender published in 2003. The manual and IPA workshops
are available through ACTFL.

d http://www.carla.umn.edu/assessment/vac/CreateUnit/e 1.html

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Destination: where are we'- |

Roadmap

\|How will we know we are
at our destination -
what landmarks will we
look for ?

| _What will we need
= to get there?

SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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|dentify desired results-
destination/objective

Determine acceptable evidence-
assessment/how do we know we
arrived

Plan learning experiences and
Instruction (activities, readings,
. grammar practice)-what do we need to

' get to our destination?

.~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Relationship among inst
assessment and learner o

Instructon Outcomes Assessment

Figure 2 Adapted from Genesee & Upshur 1996 p. 15).

I
"'f,. B - _ . Th
RC Workshop, University of California at Berkeley, Oct. 27-28, 2006

.rj,
] - A
. ‘1 P
4 [T
lul_ 0 AF
A i 5
- L F i

153



STANDARDS

|

THEME

I

GOALSOBEIECTIVES

!

PERFORMAMNCE
ASSESSMENT
{Intenperscnal- Interpretive —
Presantational)

Pl

I

~. |l

Instructional Strategies

1 Donna Clamant, 2003
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— Rating Methods: how to evaluate the
evidence

objectively - subjectively

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Integrated Performance ,
Assessments (IPAS) |
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Provides real-life context

Focus is on performance

Allows for feedback to students

American Council of the Teaching of Foreign Languages. (2003). Integrated
performance assessments. New York: ACTFL.

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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describes:

a linked series of performance assessments
based on the three modes of communication
developed by ACTFL that later evolved into
the concept of "Integrated Performance
Assessment” (IPA).

‘f" ACTFL Integrated Performance Assessment by E. W. Glisan, B. Adair-
Hauck, K. Koda, S. P. Sandrock, and E. Swender published in 2003

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Units

e Integrated
e Occur over the course of a semester
e Allow for feedback

e Use authentic materials

e Assess all skills under the umbrella of one
unifying topic

Are a culminating assessment

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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a. Clothes

b. Sports

c. Holidays

d. Careers

I\VV. Does clothing tell a story?

e. Geography

V. Who is in charge of my future?

| f. Movies
Y

VI. Are traditions important

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Clothes

 What do your clothes say about you? ‘
 Why do you wear what you wear?
(ethnographic aspect)

 How does your environment affect the clothing
you wear?

USALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
160
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Sports

game)
« What is a sport?
 How is behavior impacted by the sports we
enjoy?
e Why do sports involve balls?
IS competitiveness in our nature?

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Friends

 What makes a good friend good?
« What qualities define a good frlendshlp’7 -

* How does friendship change/start/is differen ki
In different cultures?

e \What is the role of a friend?

e How do we prioritize-what is more important,
your friends or your family? (in different
cultures)

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Holidays

* How does the way we celebrate brih'g"h’}.
community together? T

 How are holidays impacted by the retall
Industry?

Famous People
e What is fame?
~* How long does fame last?

¥ -.4"

~ SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006

e
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Careers

¥ 18
« What careers are there to choose? "‘-.'i.-

« How does a 2nd language enhance your
career choice?

e What is the meaning of career In target
culture?

« How important is income to our choice in
career?

 Why/how does gender affect your options?

 Will my choices today limit my choices
- tomorrow?
~» What limits your choices?

Al
- SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Friends

 What makes a good friend good?
« What qualities define a good frlendshlp’7 -

* How does friendship change/start/is differen ki
In different cultures?

e \What is the role of a friend?

e How do we prioritize-what is more important,
your friends or your family? (in different
cultures)

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Language

UNIT PLAN INVENTORY

Level

Theme

GOALS/OBJECTIVES

Communication

Select one:
Speakingfwriting- (Interpersonal) task

Reading/listening (Interpretive) task

Writing/Speaking- one way- edited,

Select one:
Speaking/fwriting- (Interpersonal) task

Reading/listening (Interpretive) task

Writing/Speaking- one way- edited,

Select one:
Speaking/writing- (Interpersonal) task

Reading/listening (Interpretive) task

Writing/Speaking- one way- edited,

reh d (Presentational) task

rehearsed (Presentational) task

rehearsed (Presentational) task

Performance
Assessment-—»

(Note: The performance assessment tasks
are integrated throughout the instructional
unit; they are not meant to be given as a
whole at the end of the unit.)

Culture

Used with permission. Donna Clementi and Helena Curtain, 2003
*Addition by MDE World Language QTN, June 2004




K0+30<3~

Reflection™:

Functions

Structures

Vocabulary

Materials/Resources

Major Lesson
Topics/Performances

| (Beginning — Middle — End)
Beginning:

Middle:

End:

Used with permission. Donna Clementi and Helena Curtain, 2003

*Addition by MDE World Language QTN, June 2004



Planning for Assessment:
/ What to include over the course f
unit, lesson, or semester? i

Includes:

Multiple measures to provide information;

discreet skills tested and reinforced,
complementary, alternative

Purposeful assessments-have face validity:
good use of student and instructor time

Involving test takers and stakeholders in the
process

Integrating teaching, learning and assessment

. Diagnostic: instructional and learning
_Strategies

Y "':_: SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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e On-going (formative) assessments - n
time event

 Task-based, performance oriented
assessments

- SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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il

curriculum/unit/lesson/cours

1

able to do?

 What is the evidence | will accept?

e How will | obtain that evidence?

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Making an Inventory
of assessment practices

Type of test/assessments How 6f'te'-,_ -.

Changes
and
Affirmation

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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CARLA'’s Virtual Assessment Center (VAC)
http://www.carla.umn.edu/assessment/vac

Virtual Item Bank (still in development)

~ http://dev-
- carla.umn.edu:16080/assessment/VIB/using_items
L ¥ Uhtml

BSVSALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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Meney, Shopping, Purchases & Numbers Select Topic.., hd

Listening stimulus: Intermediate level task requires learners to demonstrate that they can:

Basic informational, instructional, directional text  Understand simple questions and answers,
for a wide public simple statements, and simple face-to-face
conversations

Understand main gist, main ideas, and some
supporting details in authentic material

Detect the mood of the message. Determineto &
limited degree the attitude feelings of speakers
urgency, ete...

short dialogues with guestions that focus
ohunderstanding sirmple guestions and
answers, simple statements, and simple
face-to-face interaction. Example: Talking
ATM

ice radio and T

Telephone Communications
atian ing machine
|

Authentic telephone communications,
ressages, ete, with questions that focus on
gist, main ideas, and supporting details.

Example: Cycle Asylum
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Reading stimulus:

nstruction

ions to location)

ant menu)

Novice level task requires learners to demonstrate that they can:

Recognize x Lyl

Find sample ads in the yellow pages
or classified section of the newspaper
and ask short-answer guestions
Examples:

Yellow Pages

Find sarmple ads in the yellow pages
or classified section of the newspaper
and ask shor-answer guestions
Examples:

Yellow Parges

Use an excerpt of Tv/radio listings
with basic fill-in-the-blank/shart
answer guestions

Use an excerpt of Tv/radio listings
with basic fillin-the-blank/shor
answer guestions

Use an excerpt of Tv/radio listings
with basic filkin-the-blank/short
answer guestions

Use pictures of iterms and ask
matching and identification questions
Examples:

Haoliday YWish List

Use pictures of items and ask
matching and identification questions
Examples:

Haoliday YWish List

MfA,

Provide students with an application,
registration, or arder form and ask
them to fill in the information. Find a
sample mermbership application and
ask short-answer gquestions.

Frovide students with an application,
registration, or order form and ask
them ta fill in the information. Find a
sample mermbership application and
ask short-answer gquestions.

Provide students with an application,
registration, or order form and ask
them to fill in the information. Find a
sample membership application and
ask short-answer guestions.

Give & short article wath tips on car
maintenance

Example:

Winterize Your Car

Give a short article with tips on car
maintenance

Example:

Wyinterize Your Car

Give a short article with tips on car
maintenance

Example:

Winterize Your Car

1A,

Use a sample personal schedule &
ask guestions about when that
person 15 free & what activity the
person does

Use a sample personal schedule &
ask guestions about when that
person is free & what actiity the
person does

Usze a sample personal schedule &
ask guestions about when that
persan is free & what actiity the
person does

Give a short article with healthy
eating/lifestyle suggestions and ask
comprehension gquestions
Examples:

Breakfast Ideas

Give & short article with healthy
eating/lifestyle suggestions and ask
comprehension questions
Examples:

Breakfast Ideas

Give a short article with healthy
eating/lifestyle suggestions and ask
comprehension questions
Examples:

Ereakfast |deas

lse a short memo that listing various
objects and ask
comprehension/short-answer
guestions

Examples:

aving Sale

Use a short memo that listing various
objects and ask
comprehension/short-answer
guestions

Examples:

Maoving Sale

Use a short memo that listing various
objects and ask
comprehension/shon-answer
guestions

Examples:

Iloving Sale




Video FAQs Introducing Topics in Language Te'sf;_I
Glenn Fulcher & Randy Thrasher featured on the
International Language Testing Association.

Topics covered by the videos include reliability, validity,
test impact, test specifications, writing test items, pre-
testing, testing: listening, speaking, reading, writing,
statistics, testing for specific purposes.

http://www.le.ac.uk/education/testing/ilta/fags/main.htmi

) - SALRC Workshop, University of California at Berkeley, Oct. 27-28, 2006
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